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Pe3ome.

[enb cTaThl COCTOUT B TOM, YTOOBI H3YYUTh METOJI IPOCKTHOW paOOTHI B HAYYHBIX HCTOYHHUKAX, PE3YJIBTATHI €r0 BHENIPE-
HUS U YCOBEPIICHCTBOBATH MPEIVIOKEHHBIN METOJ IS YITY4IICHHUS Mporiecca (POPMUPOBAHUS HHOSI3BIYHON KOMITETEHT-
HOCTH OyIyIIUX CTOMATOJOTOB.

Marepuan u metonsl. [IpoekTHas paboTa — 3TO METOA POPMUPOBAHKS HHOS3BIYHON KOMIIETEHTHOCTH OYIyIIHX CIICIIH-
QJIMCTOB B 00JIACTU CTOMATOJIOTUH, KOTOPBIH 3aKIIFOYaCTCs B TOM, YTOOBI IPEIOCTABUTH CTYICHTY BO3MOXHOCTh H3YUUTh
OMPEICIICHHYIO POOJIEMy U MOATOTOBHUTH AOKJIA[ 110 3aJaHHON TeMe. DTOT BUJI 3aJ[aHus JOJKCH BKJIFOYATh CIICIYIOIIUC
STambl: OpraHu3aIus NPOEKTa, BHIMOIHEHUE, IPE3CHTALUS AOKIaa, MOJBEACHUE UTOTOB.

Pesynbrarel. [IpoBeeHHBIH Cpeid CTYIECHTOB MEPBOTO Kypca CTOMATOIOTMYECKOro (akynsrera HarpoHaisHOTO Meau-
LUHCKOTO yHHBepcuTeTa UM. A.A. Boromosnelia memaroruaeckuii SKCIepUMEHT ToKa3an 3G (EeKTUBHOCTE MPEIOKCH-
HOro MeToaa. KonnuecTBo «HEyAOBIETBOPUTENBHBIX)» OLIEHOK B SKCIIEPUMEHTAIBLHOM TPYIINe YMEHbIINUIOCHh Ha 15,4%,
KOJIMYECTBO «YIOBJIETBOPUTENBHBIX» OLEHOK YMEHbIIMWIOCH Ha 12,6%, KOJTMUYECTBO OLEHOK «XOPOILIO)» YBETUYHUIIOCH
Ha 19,1%, KOJIMYECTBO OIIEHOK «OTIMYHOY» YBEIHUUIOCH B AKCIIEpUMEHTANbHON rpynne Ha 8,9% mo cpaBHEHUIO C KOH-
TPOJIBHOM IPYIIOH.

3akitoueHue. MeToj MpoeKTHON paboThl UMEET TaKue MPEUMYILECTBA: 00eCIIeunBaeT ycremHoe GopMUpOBaHUE S3bIKO-
BOI KOMIIETEHTHOCTH (TpaMMaTHKa, JICKCHKa), pPAa3BUBACT SI3bIKOBBIC HABBIKU ydalllUXCs (YTCHHE, ayUPOBaHHUE, TUCHMO
u peub). [IpeayioxKeHHBIN B CTaThe METOJ MPE/TONaracT akTHBHYIO pabOTy CTYICHTOB B CUTYAIIHMH, TJIe UM HEOOXOTUMO
HCIIOJB30BaTh S3bIK KaK CPEICTBO MONMYyYCHUS HH(POpMAIIHMH, a TAKKE TOOYKIAeT yJalluXxcsl MoIydaTh NpodecCuoHab-
HbIEe 3HaHUs U Pa3BUBaTh KOMMYHHUKATUBHYIO pedb. biaronaps BeillieyKa3aHHOMY METOJY CTYIE€HThI-CTOMATOJIOTH MOTYT
(hopMHPOBATh MHOA3BIYHYIO KOMIICTCHTHOCTh B PEabHBIX JKU3HEHHBIX CHTyarusx. ClieoBaTeIbHO, METO MTPOCKTHOM
PpaboTHI YCIENTHO MCIOMB3YETCSI T (POPMHUPOBAHSI MHOSA3BIYHOW KOMIICTEHTHOCTH OyAyIIIUX CTOMATOJIOTOB U TIOBBIIIIC-
HUS UX MOTHBAIUH K JalbHEHIeMy caMmoo0Opa3oBanuio. Heo0XoauMocCTh MpUMEHEHHs POSKTHOTO METO/IA TIIATECIHHO
paccMoTpeHa U 000CHOBaHA B CTAThE.

Kiouesvie crnosa: komnemeHmHOCMHbIL NOOX00, NPOEKMHAsL paboma, UHOSA3bIYHASL KOMNEMEeHMHOCMb, NPOYecCUOHAIb-
HAs1 KOMIEMEHMHOCMb, CHOCOOHOCMU, SI3bIKOBbLEe HABBIKIL.

Abstract.

Objectives. To study the role of project method in the works of different researchers, the results of its implementation and
to adjust it in order to facilitate the process of future dentists’ foreign language competence formation.

Material and methods. Project work is a method of future dentists’ foreign language competence formation which consists
in providing a challenging issue for the students to research and prepare a presentation on a given task. This kind of
activity should include the following stages: initiation, execution, presentation delivery and project close.

Results. The results of the pedagogical experiment, conducted among the first-year dental students in Bogomolets
National Medical University for checking up the effectiveness of the project work method, revealed that the amount of
«unsatisfactory» marks in the experimental group decreased by 15,4%, the number of «satisfactory» marks decreased by
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12,6%, the number of «good» marks increased in the experimental group by 19,1%, the number of «excellent» marks
increased in the experimental group by 8,9% as compared with the control group.

Conclusions. The method of project work has a number of advantages, and namely it provides successful teaching of
language components (grammar and vocabulary), develops students’ language skills (reading, listening, writing and
speaking) by putting them into the center of activity where they can use the language, encourages learners to acquire
professional knowledge and practise communicative speech. The learners can experiment with the language in real life
situations. Consequently, project work is successfully used to form future dentists’ foreign competence and increase their
motivation to further self-education. The necessity of project application is thoroughly considered and substantiated in

the article.

Key words: competence approach, project work, foreign language competence, professional competence, abilities,

language skills.

Content  knowledge and  conceptual
understanding, by themselves, are not enough in
today’sworld. Inhigherschool students needtobe able
to think critically and solve problems, communicate
well with others, and manage themselves effectively.
These competencies are called «success skills». They
are also known as «XXI century skills» or «College
and career readiness skills» [1]. With the introduction
of competence approach, the concept of teaching has
changed; that’s why pedagogy has been looking for
new methods and techniques to achieve good results
working with a group or a class. Today, the tendency
of teachers to improve the quality of education
sounds more and more insistently. They call for the
transition to teaching using the newest educational
technologies which allow the implementation of
different methods into practice. One of them is a
project work.

Historically, the project method emerged in
1577 when master builders founded the Accademia di
San Lucca in Rome to advance their social standing
by developing their profession into a science and
improve the education of their apprentices by offering
lessons in the theory and history of architecture, in
mathematics, geometry, and perspective. To bridge
the gap between theory and practice the architects
subsequently expanded their repertoire beyond
teacher-centered methods. They transferred them in
the way that the students could acquire knowledge
through learning by doing and simulating real life
situations, already at the university [2].

It took, however, more than 150 years and
the transfer from Italy to France that the project
work evolved from a sporadic and voluntary event
for few people to a recurring and compulsory part
of the curriculum for all students. Indeed, only in
1763 the advanced students of the Académie Royale
d’ Architecture in Paris got regularly design problems
(now known as «projects») to demonstrate that they

were fit to apply the principles of composition and
construction they had previously learned. From
the very beginning, the project method served two
functions: firstly, to supplement the bookish and
theoretical training of the students, and secondly,
to test their artistic and practical capabilities [3].
These beginnings indicate that the project method —
like the scientific experiment — has its origin in the
academization of a profession. Consequently, the
concept of teaching by projects is not the result of
abstract philosophical deliberations, but of practical
teachers’ thinking in order to activate their students’
minds and make their training more interesting,
lively, and, as far as possible, authentic and useful
[2]. So, this method of teaching existed starting from
the 16th century, but nowadays it has undergone
fundamental changes.

The project work, also known as a project
method, a project approach, and project-based
learning, is one of the standard teaching methods. It
is a subform of action-centered and student-directed
learning in which students are engaged in practical
problem solving for a certain period of time. For the
most part, projects are initiated by the teacher but as
far as it is possible they are planned and executed by
the students themselves, individually or in groups. In
project work, the students generate tangible products
that frequently transcend disciplinary boundaries and
are usually displayed to the general public. Contrary
to traditional methods, projects focus on applying, not
imparting, specific knowledge or skills. They aim at
the enhancement of intrinsic motivation, independent
thinking, self-esteem and social responsibility [3].

Currently it is defined as a kind of task that
may be used by a teacher to make students use their
language knowledge in a communicative situation.
Project work allows students to consolidate the
language that they have learned and encourages
them to acquire new vocabulary and grammar. It
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also motivates students to practise in a wide range
of communicative skills such as reading, listening,
writing and speaking [4].

The analysis of scientific researches [5]
revealed that the level of dental students’ foreign
language competence is low. Only 2,5%-10% of
future dentists can speak a foreign language fluently
[5]. So the implementation of project method is
required to facilitate the process of future dentists’
foreign language competence formation. Analyzing
the scientific articles written by different researchers
[1-4, 6], it was found out that these projects are
mostly used for motivating students to explore
cultural information such as «Presentation of my
country», «The study of a region» or «Guide to the
target language country». Not enough attention is
paid to the implementation of projects in teaching
dental students. Therefore this method needs to be
thoroughly considered.

The aim of the article is to study the project
method in the works of different researchers, the
results of its implementation and adjust it in order
to facilitate the process of future dentists’ foreign
language competence formation.

Material and methods

Dentists” foreign language competence
includes the combination of their foreign language
and professional competences. In this way dental
students can discover scientific and professional
information by performing a project work. It
envisages the search for the necessary information,
its integration, structuring and manufacturing of
a new information product. This method promotes
the formation of skills to work with huge data flow
choosing from it the main and the most necessary
content [7].

This aim can be achieved by offering an issue
to discover and solve, or a question to explore and
answer. An engaging problem or question makes
learning more meaningful for students. They are
not just gaining knowledge to remember it; they are
learning because they have a strong need to use it to
solve a problem or answer a question that matters
a lot to them. This problem or a question should
challenge students without being intimidating. When
teachers design and conduct a project, it is useful to
write the central issue in the form of an open-ended,
student-friendly question that focuses their task, like
a thesis focuses an essay [8]. Consequently, topics for
a project work should be related to dental specialty

and should include anatomy (skull anatomy, oral
cavity anatomy, tooth anatomy), dental disorders and
diseases (caries, pulpitis, periodontitis, periostitis,
gingivitis, paradontitis, abscesses, phlegmons
and tumors of the oral cavity or different types of
malocclusions), medical emergencies (profuse
bleeding, syncope, vascular crises, hypertensive
crises, anaphylactic shock, cardiac arrest) or
psychological problems (fear of dentists or dental
phobia). Choosing these issues for dental students’
project enables the learners to exploit scientific and
professional information. Therefore, it provides the
opportunities for them to discover the things that
are important for their future profession. Usually
students take part in this kind of activity eagerly as
they understand the «impunity» of their mistakes in
the lecture room; consequently they are involved
in the dialogue more actively. It helps transform
the lesson into a creative process of learning new
material [7]. In this way, a project work creates links
between the foreign language competence and the
professional competence.

While working with a project work, students
have a good opportunity to enhance a number of
their skills:

— the ability to work with additional
information (the ability to highlight the main idea, to
search for information in a foreign language);

— the ability to analyze information;

— the ability to generate ideas;

— the ability to find several ways to solve a
problem;

— the ability to communicate (to receive
information, to respond to information, to express an
idea, to support one’s own idea) [6].

To achieve this aim, students should be
thoroughly prepared for this kind of activity:
vocabulary or grammar difficulties should be
solved at the beginning of the lesson. New grammar
or vocabulary material should be presented and
practiced and only after that students will be able to
use this knowledge in free speech [8].

Notwithstanding the fact that the project work
is only a part of the lesson, it should be thoroughly
planned in order to achieve success. Different
teachers have different points of view on the issue
how to plan project works. They use different ways.
N. Ashurova [4] considers necessary to pass through
five stages:

— initial discussion of the idea;

— making decision on a form of the project;

— practising language skills;
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— collecting information;

— displaying the result of the research.

Another researcher K. Stricker [1] gives
prominence to the following stages:

— initiation;

— planning;

— execution;

— monitoring;

— closing stages.

According to S. Achmadaliyeva, the method
of project work includes the following stages:

Preparation of a project. This part deals with
choosing the theme of the project, formulating the
problem, offering the students an idea of the project.

Organization of the project. At this stage a
teacher forms the groups of students and allocates
responsibilities, taking into account their propensity
to logical reasoning, to the formation of the project
work’s design.

Implementation of the project. This stage is
related to the search for a new and more detailed
information, a discussion of this information and its
documentation.

Presentation of the project. This stage is
devoted to the prepared project presentation to the
group-mates.

Our own pedagogical experience suggests the
necessity of using the next stages:

— initiation;

— execution;

— presentation delivery;

— project close.

Initiation. At this stage a teacher presents the
idea of the project work, provides a brief information
about the overall project goals, divides students
into small groups or pairs and assigns the tasks to
the groups. It is also a proper time to build team
enthusiasm about the project.

Execution. After students’ receiving the
instructions, the teams can begin executing the
project according to their assigned tasks. It is the
stage where everyone actually starts doing the work:
looking for necessary information and the ways to
present it. When students are busy with their work,
the teacher monitors their work, provides some
directions and helps students to cope with some
difficulties.

Presentation delivery. This stage is devoted
to the oral presentation of information. The way, in
which the learners present the information, is chosen
by the students themselves. The focus is on the
content of the information and the way the students

support it. Students are free to choose different forms
of material presentation: power point presentations,
presentations with the pictures, making posters,
conventional reports. They may vary depending
on the students’ capabilities and time given for
preparation. After presentations are delivered by the
groups, some discussion may be initiated by their
teacher.

Project close. Once all the details and tasks
of the project have been completed and everybody
agrees on the discussed items, the teacher can finally
close the project work by brief summarizing of
the most important information and evaluation of
the students’ work. Encouraging students is a very
important and motivated technique, as the project
work is quite a challenging task for the students,
especially for those who are usually shy.

Students with different levels of the foreign
language competence can be involved in the project
work according to the level of their knowledge.
Learners with the low level of the foreign language
competence can take part in preparing the information
and asking questions during the discussion when
students with the higher level of the foreign language
competence may present information, support
the opinion of the group by providing facts and
arguments.

The results and consideration

The pedagogical experiment was conducted
at the Foreign Languages Chair of Bogomolets
National Medical University in order to check
up the effectiveness of the project work method.
It was applied to facilitate the foreign language
competence formation in the experimental group of
32 (2 academic groups) first-year dental students.
At the same time traditional methods of the foreign
language competence formation were used in the
control group of 14 (1 academic group) first-year
dental students. Traditional marks («unsatisfactory»,
«satisfactory», «good», «excellent») were used to
check the students’ level of their foreign language
competence. The results of the experiment are
shown in the Table 1 «Characteristics of the project
method’s influence on the future dentists’ foreign
language competence formationy.

The results of the conducted experiment
revealed that

— the amount of «unsatisfactory» marks in the
experimental group decreased by 15,4% comparing
to the control one;
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Table 1 — Characteristics of project method’s influence on the future dentists’ foreign language

competence formation

experimental group, control group, .
Mark b 32 studen%s b 14 stu({igentsp Difference
(percent) (percent) (percent)
“unsatisfactory” 20,4 35,8 15,4
“satisfactory” 36,6 49,2 12,6
“good” 28,5 9,4 19,1
“excellent” 14,5 5,6 8,9

— the number of «satisfactory» marks
decreased by 12,6 %;

— the number of «good» and «excellent»
marks increased in the experimental group by 19,1%
and 8,9%, correspondingly.

The provided results evidence that the
application of the project work method produces
positive results: students’ achievement in the foreign
language competence formation rose significantly
after its implementation in the sequence of lessons. The
observation of the students’ work shows that students
become more motivated in performing the project
rather than in answering usual teachers’ questions
related to the same topic. At the same time a teacher’s
role resolves into monitoring the students’ work and
taking part as an equal partner in discussions.

The presented method has a number of
advantages. It provides successful teaching of
language components (grammar and vocabulary)
together with the development of language skills
(reading, listening, writing and speaking) by putting
students into the center of activity where they use
the language, professional knowledge and practise
communicative speech. A project is an extended
language activity focused on the vocabulary topics
together with the professional component. Learners
can experiment with the language in the real life
conditions. The results, mentioned above, showed
that the method of project work provides a strong
motivation for the dental students to form their own
foreign language competence. Besides, this kind of
activity encourages the learners to work out things by
themselves and in this way to form self-educational
competence. Well-planned project work is not only
informative for the students, but interesting as well,
lively activity with lots of positive emotions that
motivate students to keep on studying.

Conclusions

Taking into consideration all advantages
that are mentioned above, an improved method of
«project work» is successfully used to form future
dentists’ foreign language competence and increase
their motivation. The necessity of project application
is thoroughly considered and substantiated in this
article.
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